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Abstract  

Teaching helps students to learn the quality of education; it depends largely on the 

quality of instruction and strategies in the classroom. So in order to have effective 

teaching, teachers must build good relationship. Teachers must take care to pupil’s 

feelings and emotions and self-esteem which are the affective dimensions of 

learning. Also establishing support, warmth and openness, the ability to be 

friendly, genuine, positive and attentive to what the pupils say, the use of humor 

to close the distance between the teacher and students and make the students more 

involved in the learning process.    

    The problem of the present study is that teachers in Iraqi schools neglects the 

affective part of teaching and are only concerned with the cognitive part i.e. 

knowledge. 
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توسطة اثر ستراتيجيات المجال الوجداني في تحصيل وضبط الصف لتالميذ المرحلة الم

 لدارسي اللغة االنكليزية لغة اجنبية

 بان كاظم عبد

 جامعة بغداد / كلية التربية ابن رشد / قسم العلوم التربوية والنفسية

 الخـــــالصـــــة

التعليمات المعطاة لك يعتمد إلى حد كبير على نوعية التالميذ على التعلم   وذان نوعية التدريس تساعد 

لذلك من أجل أن يكون التدريس فعال، يجب على المدرسين بناء  والستراتيجيات المسخدمة في الصف.

عندما يكون المدرس  .العالقة بين المدرس والتلميذ تحدد جو الصف مع تالميذهم ،الن.عالقة جيدة

كذلك يجب على .من التالميذ لديهم عالقة جيدة، فأن كال الطرفين يتمتع بالتعليم والتعلم أكثر ومجموعة

وانشاء دعم ودفء  .التي هي أالبعاد الوجدانية للتعلموالمدرسين الحرص على مشاعر التلميذ واحترام الذات 

ما يقول التالميذ كذلك إن وانفتاح، والقدرة على أن تكوين عالقة صداقة ودية حقيقية وإيجابية واعية ل

 .وجعلهم أكثر مشاركة في عملية التعلم استخدام الفكاهة يساهم في تقريب المسافة بين المدرس والتالميذ

من التدريس  ةالوجداني وانبعراق يهملون الجالان مشكلة هذه الدراسة هو أن المدرسين في مدراس 

 كزون فقط على الجوانب المعرفية.  روي
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Introduction 

Teachers are concerned with effective teaching in their classrooms, 

and there are times they employ some techniques to this end (Sahin 

and Cokadar 2006:120). So in order to have effective teaching, 

teachers must build good relationship. 

Pupils who had positive teacher relationships demonstrated positive 

adaptation to school, regardless of their gender or grade level, across 

the elementary age range (Baker 2006: 211-229).   

   It would seem that teacher- pupil relationships are also impacted by 

what teaching methods are utilized in elementary classrooms. 

Teacher- pupil conflict was higher when certain instructional practices 

were observed, including activities that were more teacher directed, 

rote-learning experiences, and skills taught in isolation. Teachers who 

have an effective skill base for developmentally appropriate 

instructional practices may be able to decrease the probability of 

teacher- pupil conflict (Mantzicopoulos 2005: 425-442). 

Theoretical Part        

Affective domain strategies: are ways involving taking control of the 

emotional (affective) conditions and experiences that shapes one’s 

subjective involvement in learning (Dornyei,2005:169). 

  Oxford (1990:163) delineated three types of affective strategies that 

can be used to regulate pupil attitudes, motivation, and emotions. 

These include strategies for anxiety reduction (using progressive 

relaxation and deep breathing exercises, music, and laughter), for self-

encouragement (making positive statements, taking risks wisely, and 

administering self-rewards), and for monitoring emotions (listening to 

the body, completing a checklist, writing a language learning diary, 

and discussing feelings with peers). 
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1. Level of Dominance   

  Effective classroom managers use specific techniques to establish an 

appropriate level of dominance in the classroom. High dominance is 

characterized by clarity of purpose and strong guidance in both 

academic and behavioral aspects of the classroom. Thus the teacher 

provides guidance about the content to be addressed and the behavior 

to be expected in the class. A moderate to high level of dominance 

and a moderate to a high level of cooperation provide the optimal 

teacher-pupil relationship for learning (Marzano et al .2009:6-14) 

You can express dominance in the following ways: 

a. Establish rules and procedures; the rules and procedures that 

you determine will clearly help establish your dominance in the 

classroom. 

b. Use disciplinary interventions: When misbehavior occurs 

follow it with interventions to stop the inappropriate behavior. Your 

set of interventions is another expression of your dominance in the 

classroom. 

c. Exhibit assertive behavior: one of the best ways to 

communicate a proper level of dominance is to exhibit assertive 

behavior. Assertive behavior involves standing up for one‘s 

legitimate rights in ways that make it less likely that others will 

ignore or circumvent them. To express assertive behavior, you can 

use assertive body language, speak in an appropriate tone of voice, 

and persist until the appropriate behavior is displayed. 

d. Establish clear learning goals: another way to express a 

proper level of dominance is to be very clear about the learning 

goals to addressed in a unit, a quarter, or a semester. Clear learning 

goals can be communicated by establishing learning goals at the 

beginning of unit of instruction ,providing feedback on those goals , 

continuously and systematically revisiting the goals , and providing 
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summative feedback regarding the goals (Burden &Byrd, 2010:242-

248).    

2. Level of Cooperation  

  Effective classroom managers use specific behaviors that 

communicate an appropriate level of cooperation. High cooperation is 

characterized by a concern for the needs and opinions of others and a 

desire to function as a member of a team as opposed to an individual. 

A moderate to a high level of dominance and a moderate to a high 

level of cooperation provide the optimal teacher-pupil relationship for 

learning (Marzano et al .2009:6-14). 

You can provide cooperation in the following ways: 

a. Provide flexible learning goals: While you will determine the 

learning goals for each lesson and unit, you may provide some 

flexibility by allowing pupil to set some of their own learning  

goals at the beginning of a unit or by asking pupils what they 

would like to learn.This convey a sense of cooperation. 

b. Take a personal interest in pupils: all pupils appreciate the 

personal attention of the teacher, and anything you do to show 

interest in pupils as individuals has an impact on their learning. For 

example you could talk informally with pupil before, during, and 

after class about their interests. Or you could compliment pupils on 

important achievements in and outside the school, single out a few 

pupils each day in the lunchroom and talk with them, or comment 

on important events in their lives. 

c. Use equitable and positive classroom behaviors: Teachers 

should ensure that their behaviors are equal and equitable for all 

pupils, thus creating an atmosphere in which all pupils feel 

accepted .These behaviors also foster positive teacher-pupil 

relationships. This can be done in many ways, such as making eye 

contact with each pupil in the room, deliberately moving toward 

and being close to each pupil, allowing and encouraging all pupils 
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to be part of class discussions and interactions, and providing 

appropriate wait time for all pupils. 

d. Respond appropriately to pupils’ incorrect responses: When 

pupils respond incorrectly or make no response at all to a question 

you have posed, they are practically vulnerable. Your appropriate 

actions at these critical points go a long way toward establishing a 

positive teacher-pupil relationship. You can emphasize what was 

right , encourage collaboration , restate the question , give hints or 

cues , provide the answer then ask for elaboration , and respect the 

pupils’ option to pass , when appropriate . 

 

3. Interacting with pupils  

A significant body of research indicates that academic 

achievement and pupil behavior are influenced by the quality of 

the teacher-pupil relationship (Jones&Jones, 2007). Pupils prefer 

teachers who are warm and friendly. Pupils who feel liked by 

their teachers are reported to have higher academic achievement 

and more productive classroom behavior than pupils who feel 

their teachers hold them in low regard . 

The guidelines listed here will help you build positive 

relationship     (Charles.2008: Good&Brophy, 2008: 

Jones&Jones.2007): 

a. Use human relations skills: when learning to manage the 

classroom climate, appropriate human relations skills are 

needed. There are four general human relations skills that apply 

to almost everyone in all situations: friendliness, positive 

attitude, the ability to listen, and the ability to compliment 

genuinely (Charles, 2008 as sited in Burden &Byrd, 2010:242-

248). When working with pupils, also give regular attention, use 
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reinforcement, show continual willingness to help, and model 

courtesy and good manners. 

b. Enable success. Pupils need to experience success. Successful 

experiences are instrumental in developing feelings of self-worth 

and confidence toward new activities. Pupils need to be 

provided with opportunities to achieve true accomplishment and 

to realize significant improvements (Ibid).Learning is increased 

when pupils experience high rates of success in completing tasks 

(Jones&Jones.2007). Pupils tend to raise their expectations and 

set higher goals. 

Failure however is met with lowered aspiration. 

To establish moderate to high rates of success, 

o Establish unit and lesson content that reflect prior learning. 

o Correct partially correct, correct but hesitant, and incorrect 

answers. 

o Divide instrumental stimuli and small segments at the pupils’ 

current level of functioning. 

o Change instructional stimuli gradually. 

o Vary the instructional pace or tempo to create momentum. 

 

c. Communicate basic attitudes and expectations to students 

and model them in your behavior. Pupils tend to conform not 

so much to what teachers say as to what they actually expect. 

You must think through what you really expect from your 

pupils and then see that your behavior is consistent with those 

expectations. If you expect pupils to be polite to each other, for 

example, you should treat your pupils in the same manner. 

d. Communicate high expectations. Teacher behaviors that create 

positive expectations almost always enhance the teacher-pupil 

relationship, and behaviors that create negative expectations 

result in poor relationships and poor pupil self-concepts and this 

reduce learning. For example , pupils often put forth a solid 
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effort when you say that work may be hard but also express 

confidence that they will able to do it . 

e. Be fair and consistent: pupils want to be treated fairly , not 

preferentially . Your credibility is established largely by making 

sure that your words and actions coincide and by pointing this 

out to the class when necessary. If pupils can depend on what 

you say, they will be less likely to test you constantly. 

f. Show respect and affection to pupils: you must like your 

pupils and respect them as individuals. Your enjoyment of 

pupils and concern for their welfare will come through in tone of 

voice, facial expressions, and other routine behaviors. Middle 

and secondary teachers should make efforts to get to know 

pupils personally. Pupils who like and respect their teachers will 

want to please them and will be more likely to imitate their 

behaviors and attitudes. 

g. Create opportunities for personal discussion: Other 

than through day-to-day activities, teachers often find it helpful 

to set time aside to get to know their pupils. Some possible 

activities include  

 talking with pupils before and after class  

 demonstrating your interest in pupils’ activities  

 arranging for interviews with pupils  

 sending letters and notes to pupils 

 using a suggestion box and 

 joining in school and community events(Jones&Jones,2007 as 

sited in Burden &Byrd, 2010:242-248) 

4.  Reinforcing Desired Behavior  

A reinforcer is an event or consequence that increases the strength 

or future probability of the behavior it follows. Reinforcement 

used to strengthen behaviors that are valued and to motivate 

students to do things that will benefit them. 
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It is important to recognize the general principle of reinforcement. 

Behaviors that are reinforced will be returned; behaviors that are not 

reinforced will be extinguished. You need to carefully consider 

whom to reinforce, under what conditions, and with what kinds of 

reinforcement .Reinforcement is likely to be effective only to the 

extent that 

 The consequences used for reinforcers are experienced as 

reinforcers by the pupils. 

 They are contingent on the pupil achieving specific performance 

objectives and 

 They are awarded in a way that complements rather than 

undermines the development of intrinsic motivation and other 

natural outcomes of behavior(Good&Brophy,2008 as sited in 

Burden &Byrd, 2010:242-248) 

Several techniques of reinforcement are available, including 

recognition, activities and privileges, tangible reinforcers , and 

token reniforcers . Many of these reinforcers can be used with both 

individual pupils and the entire class. 

 

a. Recognition :is a social reinforcer serving as a positive 

consequence to appropriate behavior . Social reinforcers may be 

expressed as verbal or written expressions, nonverbal facial or 

bodily expressions, nonverbal proximity, and nonverbal contact. 

Social reinforcers are especially valued by pupils when given by 

people important to them. Social forms of approval are especially 

useful when reinforcing student behavior if you and the pupils 

have a good relationship. 

Praise is an expression of approval by the teacher after the pupil 

has attained something, and social reinforcers are often used to 

express this praise. Recognition should always be contingent on 
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performance of appropriate behavior. You should be specific 

about the behavior that resulted in the praise and the reasons for 

giving it. 

Most social reinforcement should be done privately with the 

pupil, but some may be done publicly. You need to carefully 

consider student characteristics when deciding how to deliver 

praise. A seventh-grader, for example, may be somewhat 

embarrassed being praised in front of the class. 

 

 Activities and Privileges. Activity reinforcers include privileges 

and preferred activities. After student complete desired activities 

or behave in appropriate ways, you can then reinforce them with 

various activities and privileges. Some of these reinforcers can be 

various jobs as a classroom helper. Activity reinforcers are often 

very effective for reinforcing the entire class. 

  It is important to verify that certain behaviors are desirable. 

When you and pupils are on good terms, pupils just performing 

certain tasks such as straightening the room and cleaning the 

chalkboards with you can be rewarding. Many other activities 

and privileges have an intrinsic value that does not depend on a 

pupil’s relationship to you. Running errands, studying with a 

friend , going to the library , being first in line , or choosing an 

activity are likely to be positive incentives that produce 

satisfaction on in their own right . You may have students fill out 

a sheet at the beginning of the school year to identify activities 

and reinforcers that they would appreciate. 

 Tangible Reinforcers :  Tangible or material reinforcers are 

objects valued in and of themselves : certificates , awards ,stars, 

buttons, bookmarkers , book covers , posters , ribbons , plaques , 

and rapport cards . Food also may serve as a tangible reinforcers , 

cookies , sugarless gum , popcorn , jelly beans , peanuts, candy , or 

raisins . 
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   Since tangible reinforcers serve as external or extrinsic 

reinforcement, their use should be limited. Other types of 

reinforcers are generally more available and more reinforcing in 

natural setting than tangible reinforcers . When you give awards, it 

is a good idea to distribute them so as to include a good number of 

the pupils. Don’t give awards only for outstanding achievement; 

award for improvement, excellent effort, good conduct, creativity, 

and so on. 

 

Token Reinforcers. A Token reinforce is a tangible item that can 

be exchanged for a desired object, activity, orsocial reinforce at a 

later time. Token may be chips, points, stars, tickets, buttons, play 

money, metal washers, happy faces, or stickers. The backup 

reinforcer is the reward for which tokens can be exchanged. Token 

reinforcement is useful when praise and attention have not worked. 

Tokens are accumulated and cashed in for the reinforce (Burden & 

Byrd, 2010:242-248).    

 

5 . Motivating Pupils    

  (Harris, R. 1991:12) believes that motivating pupils to learn is 

essential for pupil success.  In order to help pupil succeed, teachers 

need to motivate pupils to learn by making academic learning fun, 

exciting and interactive.  Teachers also need to show an interest in the 

pupils and care about their academic success.   Steps: 

a . Explain   

Explain why we teach what we do and why the topic, approach, or 

activity is important and interesting, interesting and worthwhile.  Be 

enthusiastic and spend more time explaining exactly what is expected 

on assignments or activities. 
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b. Reward  

Reward correct behavior and answer.  Pupils will continue or repeat 

behaviors that are rewarded.  The rewards can and should be small 

and configured to the level of the pupils.  Extrinsic motivators can, 

over a period of time, produce intrinsic motivation.  Rewards for good 

work produce good feeling of accomplishment and recognition.  

c. Care 

Pupils respond with interest and motivation to teachers who appear to 

be human and caring.  Teachers should be approachable, open and 

show an interest in each pupil's goals and concerns.   

d. Have pupils participate 

Active involvement is the key the motivating pupils to learn.  Get 

pupils involved in activities, group problem solving exercises, helping 

to decide what to do and the best way to do it, helping the teacher. 

Working with each other, or getting physically involved in the lesson.  

e. Teach inductively 

  Present examples first and ask pupils to make sense of them, to 

generalize about them and to draw the conclusions themselves.  By 

beginning with the examples, evidence, stories, and so forth and 

arriving at conclusions later, you can maintain interest and increase 

motivation, as well as teaching the skills of analysis and synthesis. 

f. Satisfy pupils’ needs 

 Keep pupils interested and happy.  Give pupils a choice.  Pupils will 

be much more committed to learning activity that has value for them 

that they can see as meeting their needs, either long term or short 

term.  They will, in fact, put up with substantial immediate 



 

  12 
 

unpleasantness and do an amazing amount of hard work if they are 

convinced that what they are learning ultimately meets their needs.  

g. Make learning visual 

Memory is often connected to visual images.  Provide better learning 

by attaching images to the ideas we want to convey.  Use drawings, 

diagrams, pictures, charts, graphs, bulleted listed, even three-

dimensional objects you can bring to class to help pupils anchor the 

idea to an image.  

Begin class with a conceptual diagram of the relationship of all the 

components in the class so that at a glance pupils can apprehend a 

context for all the learning they will be doing.  This enables them to 

develop a mental framework or filing system that will help them to 

learn better and remember more. 

h. Use positive emotions to enhance learning and motivation  

Strong emotion leads to better pupil learning.  Make learning fun, 

exciting, happy, loving or perhaps a bit frightening, pupils will learn 

more readily and the learning will last much longer.  Emotions can be 

created by classroom attitude, by doing something unexpected or 

outrageous and by using praise. 

i. Remember that energy sells  

Be energetic in your teaching is a motivating factor in itself; adding 

energy to the ideas you want to convey will further enhance learning 

and commitment to the ideas (Harris, R. 1991:12). 

Experimental work  

The present research has been based on affective domain strategies. 

The two groups were randomly selected and are measured on the 

independent variable, which is the affective domain strategies and 
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classroom discipline. The scores on the post – test are then compared  

if the experimental group's scores are found out to be significantly 

different from those of the control one, the difference is attributed to 

the independent variable which is the affective domain strategies .  

     The experimental group is the group that is taught the material 

according to the suggested affective domain strategies, whereas the 

control group is the group that is taught without using affective 

domain strategies. The experiment lasts for ten weeks .Two groups 

were chosen randomly from 1st intermediate school pupils from Al 

Jameaa secondary school for girls and a pre and post achievement test 

and classroom discipline checklist was used to fulfill the aim of the 

study which is finding the impact of affective domain strategies on 

pupils’ achievement and classroom discipline.    

Results and Discussion         

At the end of the experiment, the results which are obtained from the 

post-test and the checklist have been analyzed to determine whether or 

not there are significant differences between the experimental group 

mean scores and the control group ones according to the procedures 

discussed above. 

1. Results show that the achievement of the pupils of the 

experimental group is significantly higher than the control group 

on the scores of the post-test. This indicates that affective domain 

strategies proved to influence pupils’ achievement. 

2. Results show that the experimental group gain excellent rate in 

classroom discipline and the control group gain poor rate in 

classroom discipline. It is found that there are statistical 

differences between scores of the experimental group and that of 

the control group. This indicates that affective domain strategies 

proved to influence classroom’s discipline.  
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Conclusions 

 

  1. Results prove that using affective domain strategies will improve 

pupils’ achievement. It is acknowledged that the affective domain 

is not commonly used in Iraqi schools by teachers and embedded 

into their teaching methods and curriculum. 

  

2. The analysis above suggests that in a language classroom, the 

teacher can employ affective domain strategies in giving cognitive 

knowledge at hand, and in giving interpersonal, affective 

dimension of social interaction in the classroom at the other.  

  

3. The teacher can use a wide range of verbal and non-verbal 

contextualization cues such as formulaic expressions, speech 

tempo, speech volume, emphasis, intonation, facial expressions, 

body language and vocal effects.  

 

4. The social, interpersonal dimension of the talk had the effect of 

facilitating the immediate instructional tasks, and the blending of 

interactional resources was strategically controlled by the teacher  

in order to do instruction in such a way that a positive 

environment and commonality in the classroom were also 

maintained. The outcome of this is a co-constructed friendly, 

productive classroom atmosphere in which the teacher and pupils 

effectively carried out their tasks while building a positive 

relationship. 

 

5. Lessons do not exist independently of social relationships 

between the teacher and pupils. The usual model of a lesson plan 

put forward in the literature on language teaching and learning 

often has, prior to the lesson ‘proper’, a ‘warm-up’ activity at the 

beginning. 
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 6. When teachers are encouraged to chat with pupils and make 

them feel relaxed and comfortable, the teaching process become 

easier and the information given by the teacher force itself into 

pupils’ minds. The current study shows that as teachers and 

pupils work together to accomplish their objectives, they can 

utilize any affective strategies suited for this goal. 

 

7. More significantly, from a language learning perspective, 

moments of rapport building in instruction provide valuable 

opportunities for the pupils’ participation in the target language. 

 

8. Using affective domain strategies helps teachers to use specific 

techniques to establish an appropriate level of dominance in the 

classroom and a high level of cooperation which provide the 

optimal teacher-pupil relationship for learning. Also academic 

achievement and student behavior are influenced by the quality 

of the teacher- pupil relationship.  

9.  Behaviors that are reinforced will be returned; behaviors that are 

not reinforced will be extinguished, so good behavior should be 

reinforced.  

   

10. In order to help pupils succeed, teachers need to motivate pupils 

to learn by making academic learning fun, exciting and 

interactive.  Teachers also need to show an interest in the pupils 

and care about their academic success.   
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